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Peer review at Lawdale – 3rd  February 2022 _____________________________________

	Principals of the THEP Peer Review Model
	
	The Review Process

	Our vision is to develop a high-quality Tower Hamlets’ Peer Review model developed by schools for all schools, built on the principles of trust, collaboration and school improvement. 
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Date

	
	
	
Planning Meeting
	20.01.22

	
	
	
Peer Review
	3.02.2022

	
	
	
Facilitated Workshop
	



	Review Team
	
	Present at the feedback 

	
Headteacher
	Annette Rook
	
	Name
	Role

	
	
	
	All review team

	

	
Lead Reviewer
	Darren Rubin

	
	
	

	
Review Team
	Amy (St Luke’s) 
Anita 
Annette
Nicola
	
	
	

	
Others
	
	
	
	



	The focus for the Peer Review

	Writing is a strength at Lawdale. Post lockdown, internal data has highlighted some inconsistencies around the quality of writing. Annette noted that many children who have recently transitioned have found writing particularly challenging. 
The focus of the Peer Review is the teaching of writing and the balance between sentence level work and whole text work. Is the quantity of writing practice enough to secure development of writing skills? 




	Activities undertaken and evidence collected

	· Learning walk - Year 3 – 6 incorporating shared reading and the teaching of writing
· Discussion with literacy lead
· Discussion with teaching staff
· Pupil voice
· Book scrutiny 





	Positive practice captured

	
Lesson Observations

The review team observed shared reading, followed by writing lessons in all year groups.  

Shared Reading

· Classroom environment good in most classes. Displays support the key text and vocabulary is displayed
· Children are comfortable using talk partners and key vocabulary is highlighted and then discussed for meaning
· Learning behaviour exemplary in all classes 


Writing Lessons

· It was evident that children use their learning environment to support their writing
· Higher up the school, children have aide memoires to support units of work which contribute to their final pieces. Students in Year 6 spoke fondly about how helpful this is. In addition, children use the ‘SID’ system as well as well as the Stand Up Hands Up Pair Up approach
· Children demonstrate good learning behaviour and are quick to get on with their tasks when invited to do so. 
· Support staff are engaged in the lesson offering live feedback
· Lessons well planned and thought provoking

Y5 and 6 Pupil voice

· Children spoke fondly about the teaching and learning in the school. One child noted, “The teacher focuses on the one thing that is important and that is what they teach us.”
· They explained how much they enjoy going on trips as they can apply these experiences to their writing. For example, using the word meandering after learning what it meant during a trip to the river. 
· Boys preferred non-fiction topics
· Pupils said that they do the right amount of writing

Y3 and 4 Pupil voice

· Children are enthusiastic writers, most identified themselves as strong writers, 
· They noted how teachers help them and spoke favourably about the learning environment.
One child noted how it helps them in all their subjects.
· Children know what to do to help improve their writing and referred to various strategies in place
· Children noted that feedback helps them in the lesson
· Children were clear that sentence level work helped them write paragraphs but in addition noted they would like to write more paragraphs as it required ,”more thought and imagination.” They noted that in lessons, they tend to write shorter sentence work and there was not a lot of writing required.
· All of the children interviewed were proud to share their enjoyment of the subject 





Staff View

Nicola and Amy met three members of staff:

· The literacy coordinator has linked texts children are reading to shared writing units 
Staff like this as it helps children embed vocabulary evident in their writing
· Staff noted how grammar starter tasks, repetition, modelling constantly and referring to working walls support writing
· Staff wondered whether the time scale for writing could be increased? 
· A member of staff wondered whether the shared reading model works for all children when compared to the  guided reading approach. This is particularly referencing Y3 children as there is a wider range of ability.  
· Staff wondered whether there is enough time dedicated for children that need additional reading. More prevalent in Y4 where there is less adult support. 


Book Look:

The review team looked at a sample of books from all year groups as well as the Final Write folders which stay with the children during their time through the school. 

Y6

Quality of writing in the books were a strength. Anita explained the ‘final writes folder’. The review team looked at a high achiever and a child from the lowest 20%. The books and the folders triangulate and demonstrates a high standard of work showcasing clear progression.  

Anita clearly explained interventions including boosters classes, pen pals from Bank of England, librarian intervention, tuition. 

Y5

Increasing evidence of children putting more emphasis on whole text level work and composition.

Y3 and 4 

Shorter pieces of work. More grammar and sentence level work, complemented by a quality end write in folder. 


Summary

The writing curriculum is embedded in the school and children in all year groups expressed how much they enjoyed the subject. There is evidently good practice higher up the school where children produce longer pieces of ‘big writes’ at the end of a unit. It would seem that this practice is yet to be fully embedded lower down the school. This could be due to a number of reasons ranging from lost learning to systems and processes and expectations being consistently understood. 

Children surveyed lower down the school have expressed that they want to write more and have more opportunities to do this.  There is no doubt that children have a love for writing and are aspirational.





	Emerging questions 

	
Shared Reading 
· Is enough time spent on exploring key vocabulary using different approaches, for example with drama or mime?
· Does the phonics programme in place meet the needs of the lowest 20% children and are the best practitioners in place to deliver it?
· The review team observed different approaches to shared reading – sometimes the teacher would lead, on other occasions children would be reading together. Is the model consistent across the school?

Shared Writing 
· Lower down the school, is the balance between the teaching and practical task the right amount of time for the majority of learners?
· Are children given the opportunity to produce longer pieces of writing lower down the school during a unit?

Pupil Voice
· Children higher up the school spoke about the importance of handwriting and the need to practice more. Are leaders clear that children also value the importance of content when evaluating the quality of their work? 
· The Y3 and 4 sample group felt that they wanted more opportunities to write. This contrasted the view of Year 5 and 6 who felt that they wrote the correct amount. Is this an area for further exploration?

Staff Voice
· Is the provision for reading the most impactful in Y3/4?
· Are staff lower down the school clear about the expectations for “Big Writes?”

Book Look 
· Discussion around what the final piece of writing should look like? End of unit/Every 2 weeks?
· Are there enough opportunities for quality end of unit ‘big writes’ in Y3 and Y4? 
















	Next steps (to be completed by the host school)

	


· [bookmark: _GoBack] Ensure pupils have more opportunities to write longer, end  pieces of work at the end of each unit in Y3 and Y4. At least 2 final unit  pieces every 6 weeks.
· Ensure children who are able to  start their writing independently can start before others who may need more instruction in a smaller group. 
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